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 In the typical, academic career path, individuals enter faculty roles immediately 

after graduate school, commencing their academic careers with research skills and 

a fledgling research agenda. Many faculty, however, take an indirect route to 

research. They may work in the commercial or nonprofit sector for years before 

joining the academy, allowing their research skills to fade. Some individuals who 

never completed research training are recruited as faculty due to their years of 

professional experience; this is especially true in business, engineering, and health 

care. When institutional expectations and personal goals change, however, these 

individuals may suddenly face the need to conduct research. They have the 

motivation but lack the necessary skills and confidence. This is especially true 

when institutions decide to seek accreditation that requires research activity 

among faculty. To help Bolivian faculty achieve research success, we developed 

a condensed workshop on qualitative, applied research and conducted it four 

times, in-person and online, following the action research model. The condensed 

workshop proved effective in helping faculty boost their research productivity, 

though participants expressed a desire for more extended coaching and support. 

Future workshops will include increased opportunity for collaboration. The 

workshop can be adapted to other regions.   
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Introduction 

 

A typical path to academic research begins in graduate school. Individuals initiate research under a faculty mentor, 

may publish excerpts from their thesis or dissertation, and launch their faculty careers with an established research 

agenda and “wind in their sails.” For others, however, the route to academic research is indirect. They may spend 

years in commercial or nonprofit sectors before joining academe. During the interim, research skills they acquired 

as graduate students fade. Those who move directly from graduate school into faculty positions may conduct little 

research due to heavy teaching loads or lenient research expectations. When personal priorities or campus 

expectations change, they may aspire to conduct research but lack the skills or confidence for success. This occurs, 

for example, when institutions seek a new accreditation, prompting a sudden elevation in research expectations. 

Others who take the indirect route to research are those hired directly from the professions for their practical 

experience, and university administrators who pivot into faculty roles after years in administration. In their new 

roles, they discover the appeal and value of research but lack preparation to turn aspirations into action.  

 

Generally, part-time and adjunct faculty are not expected to conduct research, but they may wish to conduct 
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research to enrich their academic experience, strengthen relationships with colleagues, and position themselves to 

move into full-time positions. Professional schools (such as business, accounting, and engineering) are encouraged 

to engage part-time faculty in research to enable reciprocal learning and cross-fertilization between full-time 

academics and those in professional practice (The Pathways Commission, 2014). At our private, doctoral-granting 

university in Bolivia, a significant portion of faculty take the indirect route to research. Due to some combination 

of factors cited above, they find themselves in faculty roles and understand the value and importance of research 

but are uncertain how to proceed. Moreover, our university recently adopted a program to improve our 

comparative rank among South American universities and to seek new accreditation, thereby increasing 

expectations for research among both full-time and part-time faculty. Research is now an expectation, not an 

option. While this goal is understood and accepted by faculty, increased expectations for research can have 

“deleterious effects” on faculty health and morale and even lead to lower quality research (Khoo, 2021, p. 1).  

 

Previous authors have explored ways to promote successful research. Using a complexity theory framework, Reid 

and Marshall (2009) focused on the relationship between graduate students and their faculty mentors 

(“supervisors”) in Australia, seeking ways to improve both interactions and research outcomes. Their most salient 

finding is that efforts to promote high-quality research must address both individual and institutional factors. Khoo 

(2021) explored how digital skills could prepare faculty in Australia to participate in online forums where they 

receive and provide support.  

 

He found online forums based in a community of practice can help scholars develop their research identity. 

Moreover, engagement with an online community provides an equitable means for faculty to develop their 

research identities when they are unable to attend in-person conferences (Khoo, 2021). Bojko and Kowalczyk 

(2021) studied three models of research activity among faculty in Poland to learn how different models impact 

job satisfaction, teamwork, and individual expectations related to job mobility or even leaving the academic 

profession. The models include formal mentorships (hierarchical relationships, such as between new and seasoned 

faculty), informal co-worker support, and faculty who work alone in their research. Among their findings, early-

career faculty in formal mentoring relationships declare higher satisfaction than researchers receiving co-worker 

support or those working individually. Early-career mentees also felt more stable in their present jobs and 

expressed stronger intentions to remain with their current institution.  

 

These authors employ different analytical frameworks, but their findings contain a common thread: to promote 

high quality research, social and institutional factors are as important as individual research skills. They 

recommend a multi-faceted approach that includes nurturing of social relationships and collaborations as well as 

opportunities to increase technical research skills. As Khoo (2021, p. 8) observes, successful interventions need 

to address “ecologies” as well as “economies” of research practice. We developed a workshop in applied, 

qualitative research to help faculty rise to the challenge of increased research expectations. We focused on 

qualitative research because it does not require sophisticated statistical skills, making it assessable to faculty who 

never studied inferential statistics or whose statistical skills have faded from disuse. Applied research focuses on 

practical problems or challenges within a particular setting; results are visible and can reinforce the motivation 

toward further research. Applied research also aligns with our university’s mission of making contributions of 
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social relevance to the community. We chose a condensed format for the workshop because our faculty often 

juggle multiple roles. Many serve as both faculty and administrator, and some who serve dual roles on campus 

also work as consultants or entrepreneurs off-campus.  

 

This “resource leveraging” and “bricolage” of roles to increase economic security is common in poor and 

developing countries, and Bolivia is one of the poorest counties in South America. Life amid poverty often 

engenders adaptability, resiliency, and resource leveraging, even among individuals who are not personally 

impoverished. One manifestation is “bricolage,” the combining of a range of available resources or roles in 

response to social and economic challenges (Morris & Tucker, 2021, p. 11).  

 

 We believed a condensed format was essential to make the workshop accessible to diverse faculty. Borrowing 

from previous research, we encouraged participants to form teams and collaborate on research projects. Overall, 

the goal was for faculty to achieve near-term success in applied, qualitative research and for that success to 

reinforce aspirations for ongoing research productivity. We conducted the workshop twice in-person, on campus 

and twice online.  

 

In both formats, the condensed workshop proved effective in boosting applied, qualitative research activity. It can 

be adapted to support research productivity elsewhere. We implemented the workshop following the action 

research model: plan, act, observe, reflect, then renew your efforts based on lessons learned (Merriam & Tisdell, 

2016; Kuhne & Quigley, 1997). Action research, often called “a case study with an agenda,” is suitable for 

attempting specific improvements in defined situations. The remainder of this paper summarizes the learning 

objectives and materials, implementation, and results (the plan, act, and observe stages) of the initial workshop 

design. It presents conclusions and lessons learned (reflection) and plans for future improvement. The paper closes 

with recommendations for adapting the workshop to other locations.    

 

Learning Objectives and Content (Plan)  

 

The learning objectives address technical skills, such as data collection and coding techniques, but also include 

items related to broad research culture such as such as ethics, working with an internal review board (IRB) and 

finding research partners. The learning objectives are found in Table 1.  

 

Table 1. Learning Objectives 

1. Position your research question within a research paradigm.  

2. Identify and manage ethical issues. 

3. Select a qualitative model for your research. 

4. Plan data collection techniques. 

5. Collect and code your data. 

6. Identify strategies for success. 

7. Present a qualitative research proposal to your peers. 
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Position Your Research Question within a Research Paradigm  

 

The first objective concerns how attitudes toward “truth” are reflected in various research paradigms. This helps 

participants appreciate the contributions of different paradigms and understand where their own, prospective 

research falls within the realm of inquiry. Participants explore how qualitative research contributes to problem 

solving, as well as its limitations. A basic tenet is that neither quantitative nor qualitative research is “value free.” 

Material for this objective draws from Dewey (1907), Plato (2012), and Burrell and Morgan’s (1979) sociological 

research paradigm. Participants review four research paradigms: “interpretive,” “radical humanist,” 

“functionalist,” and “radical structuralist” (Burrell & Morgan, 1979). They consider which paradigm most appeals 

to them; this provides insight into which research communities of practice and journals they will find most 

welcoming.  

 

Identify and Manage Ethical Issues 

 

Typically, qualitative research involves interactions with others (e.g., interviews, surveys, observations). This 

creates the potential for misinformation, manipulation, and other harms. Steps to safeguard human subjects must 

be in place before data are gathered. Researchers must document these safeguards or risk their research being 

rejected by journals and conference organizers. Learning materials draw from the National Commission for the 

Protection of Human Subjects of Biomedical and Behavioral Research and its Belmont Report (1979). Materials 

and group discussions address the role of IRBs and steps that may be taken when the home institution lacks a 

formal IRB or comparable process.  

 

Select a Qualitative Model for Your Research 

 

This segment explores five models of qualitative research identified by Creswell (2013, 2015, 2016). Other 

material includes Merriam and Tisdell (2016), MacDonald (2012), Hancock and Algozzine (2011), Bringle et al 

(2009), Patterson and Williams (2002), and Smith (2020). Participants study five qualitative models: narrative, 

phenomenology, ethnography, case study, and grounded research. They also study action research, “a case study 

with an agenda,” and the benefits of mixed methods research. Each model asks a different question (Smith, 2020; 

Creswell, 2013). Narrative research asks, “What happened to this person(s) and what can we learn from his or her 

experience?” Phenomenology asks, “What is the same about their experiences, and what does it mean?” 

Ethnography asks, “What we can learn about this group, especially its intergroup mores and processes?” In case 

studies, the question is, “What may be learned from this case?” Some scholars view case studies as a choice of 

“what to study” rather than a separate model. To highlight the value of local, applied research, we include action 

research. Typically, researchers strive to minimize and correct for the impact of their own biases. In action 

research, certain values and desired outcomes are acknowledged and embraced. The questions are, “How can I 

improve this situation? How can I make this happen?” Grounded research is appropriate when existing theory or 

frameworks seem inadequate to explain the topic of concern. The researcher asks, “What new theory could explain 

this phenomenon?” Grounded research is often practical, seeking to address specific problems or issues (Creswell, 

2013).  
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Workshop materials also address the value of conceptual frameworks: “mini-theories” or patterns of relationship 

among items of interest. Frameworks guide investigators in data collection and interpretation, helping them think 

in a logical, systematic manner. A suitable framework suggests concepts and terminology to be applied in a study. 

Interpreting data in relation to a framework helps elevate the study from mere description to analysis. We review 

framework examples such as Burrell and Morgan’s sociological research paradigm (1979), the organizational 

legitimacy framework (Dowling & Pfeffer, 1975), and the significant learning taxonomy (Fink, 2013). We provide 

examples from sociology, economics, political science, and nursing that can be applied to other fields. If no 

suitable framework exists, researchers can contribute to a field by developing and testing a new framework.  

 

Plan Data Collection Techniques 

  

 Participants review data collection from documents and archives, artifacts, observations, surveys, interviews, and 

focus groups. The material for this segment is drawn from Hancock and Algozzine (2011), Merriam and Tisdell 

(2016), Bringle et al (2009), Smith (2020), Patterson and Williams (2002), Giddings and Grant (2009), and 

Creswell (2013, 2016). Participants review the concepts of validity, reliability, and transferability. They study 

ways to enhance the quality of data, such as through triangulation (collecting data from diverse sources and 

through multiple means). Qualitative researchers do not claim transcendent, objective truth; the goal is to discover 

insights, patterns, and principles that can be usefully applied elsewhere (transferability). Workshop materials also 

address pitfalls such as faulty constructs, “self-selection” bias, “social desirability” bias, and “errors of omission.”  

 

Collect and Code Your Data.  

 

Participants consider practical concerns related to data collection and analysis. This includes capturing 

background details such as when, where, and by whom data were collected, and adhering to data-retention 

guidelines. We stress the value of adopting published protocols and rubrics to guide analysis, where appropriate; 

this helps “pre-validate” data collection and coding methods. Qualitative research often involves content analysis 

of documents, news articles, marketing reports, advertisements, Internet files, transcripts, photographs, and 

illustrations. Participants study form-oriented and meaning-oriented content analysis, and the importance of 

triangulation (e.g., multiple coders) to establish validity (Smith, 2020). The process may be streamlined through 

use of qualitative data analysis (QDA) software, though human coders still play a crucial role. As content analysis 

progresses, promising new avenues of inquiry may emerge and researchers may need to redirect their efforts. 

Qualitative research is “emergent” and rarely proceeds exactly to plan (Creswell, 2013; Smith, 2020).  

 

Identify Strategies for Success 

 

“You have to learn the rules of the game, and then you have to play better than anyone else.” 

  

This quote is attributed to Albert Einstein. If one of the finest minds of the 20th Century could not escape the 

gamesmanship in human affairs, neither will most faculty researchers. This final segment features “insider tips” 

and lessons-learned regarding the publication process. Some scholars acquire this information by talking with 
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peers during coffee breaks at academic conferences, or from an effective faculty mentor. This workshop serves 

individuals who may lack these beneficial experiences. This segment also includes the practical benefits of a good 

literature review, such as identifying appropriate terminology, frameworks, and potential publication venues. 

Finally, participants review the benefits and challenges of working with research partners. 

 

Implementing the Workshop (Act)  

 

Our institution serves over 3,000 undergraduate and graduate students on a main campus and two satellite 

campuses in Bolivia. The total number of faculty fluctuates between 100 and 125; this includes full-time faculty, 

faculty who also serve as administrators, and professionals from the private and nonprofit sectors who combine 

teaching with their off-campus roles. Given the bricolage of roles that is characteristic of developing countries 

(and an increasing feature of some developed countries, witness the increase in “gig” workers), these distinctions 

are fluid. All faculty serve by renewable contract; a traditional “tenure” system does not apply. All faculty were 

invited to participate in the workshop, and participants reflected the varied nature of our faculty.  

 

We conducted the workshop twice in-person, on campus. During the COVID-19 pandemic, we conducted it twice 

online (via Zoom) using the same objectives, materials, and small group activities. Like Huijser and Sim (2022), 

we found that what originated as a crisis proved to be an opportunity; the online format allowed us to include 

faculty from diverse locations, increasing possibilities for collaboration. In both formats, individual study of 

materials was followed by five, 2-hour group sessions (10 contact hours) that extended over one to two weeks. 

The first four sessions feature discussion and application of learning materials. In the last session, participants 

present draft proposals and receive feedback from peers; this sharing of research interests and goals opens another 

door to collaboration. Participants then finalize and submit their proposals in writing to workshop facilitators for 

confidential feedback. We accept both individual and team proposals.  

 

Individual Study Prior to the First Group Session 

 

For learning materials, we prepared a manual that is organized around learning objectives 1 through 6 (Table 1). 

Participants receive the manual in PDF form two weeks before the first group session. It is prepared in English, 

the host institution’s instructional language. We also created narrated, PowerPoint presentations for those who 

prefer an audio-visual format. The manual and PowerPoint slides contain extensive reference citations, allowing 

participants to pursue topics in more depth. Further, we ask participants to identify two or three academic articles 

that interest them and represent the type of research they aspire to conduct. Their choices offer clues into research 

paradigms and models that may best align with their individual interests and research goals. We encourage 

participants to submit questions prior to the initial group activity via an electronic message board.  

  

Session 1: Position Your Research Question within a Research Paradigm and Identify Ethical Issues  

 

After an overview of the workshop, facilitators lead a discussion of Burrell and Morgan’s (1979) sociological 

research model. In small groups of 4 to 6 individuals, participants discuss their chosen research articles in relation 
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to this model, using the following prompts:  

 

● Do your chosen articles reflect a positivist or constructivist perspective? 

● Do your papers embody a research paradigm described by Burrell and Morgan (1979)?  

● Do the authors reveal these paradigms either explicitly or implicitly? 

● How might researchers use different paradigms to investigate the same research topic?  

● What models, theories, or conceptual frameworks are referenced in your chosen articles? (This 

encourages participants to consider the role of models and frameworks in guiding research.)  

 

We also discuss ethical guidelines for working with human subjects, the role of IRBs, and steps to help ensure 

ethical research in the absence of a formal IRB process. In small groups, participants initiate their research plan 

by responding to the following prompts:  

 

● What is your draft, proposed research question? (Questions may be revised during the workshop.)  

● Why is this question important? Who will care about the results of your research?  

● What research paradigm most closely aligns with your planned research?  

● Are there existing models or conceptual frameworks that might guide your research? (Participants may 

identify models and frameworks during their individual article search or through group discussions).  

● Will your research involve human subjects? If so, what ethical concerns does this raise (e.g., privacy, 

anonymity, reciprocity, justice)?  

 

By the close of the first session, participants have identified a draft research question, associated it with a research 

paradigm, considered possible models or frameworks to guide their research, and made initial identification of 

potential ethical issues.  

 

Session 2: Select a Qualitative Model for Your Research  

 

During the second session, participants explore five qualitative research models, described above. We briefly 

review each model, then participants deepen their understanding through small-group activity. Exercises 1 and 2 

stress the value of different research models and promote skills for assessing the research of others, an important 

component of a research culture. In Exercises 3 and 4, participants focus on their personal research objectives.  

  

Exercise 1. The COVID-19 vaccination rate in Bolivia is below the global average and leaders wish to 

increase the vaccination rate. With your group, create 3 concise, focused research questions to help address 

different aspects of the problem, then suggest an appropriate research model for each question. Strive for a 

diversity of research questions and associated models. (Exercises 1 and 2 were designed specifically for 

participants in Bolivia. Alternate exercises can be developed for participants from other cultures and 

regions.)  

Exercise 2. The Organization of American States (OAS) and Bolivia have partnered to promote digital 

commerce for micro, small, and medium-sized enterprises (MSMEs). The goal is to help thousands of small 
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businesses participate in the digital economy. You have been hired to assess the impact of this program, 

which can be assessed from multiple perspectives. With your group, create three concise, targeted research 

questions to help assess the impact of this program, then suggest an appropriate research model for each 

question.  

 

Exercise 3. Refine your individual, prospective research question and share with others in the group, but 

do not immediately reveal your prospective choice of research model. Ask others in the group to provide 

feedback, using the prompts below:  

● As the research question is currently stated, is it sufficiently focused to anchor a single project, 

or might it be separated into two or more distinct studies? (New researchers may be tempted to 

tackle too much in a single study.)  

● As the research question is currently stated, what model or models seem most appropriate for 

this project?  

 

Exercise 4. Based on your individual study and group discussion, select a prospective model for your 

research; share with other participants and facilitators for feedback.  

  

By the close of the second session, participants have deepened their understanding of various research models, 

refined their research question, and tentatively selected a model for their own research.  

 

Session 3: Plan data collection techniques; Collect and code your data  

 

We briefly review various data collection techniques. In small groups, participants develop plans for their 

individual or team projects by discussing the following prompts:  

● What data do you plan to collect? 

● How, where, and when do you plan to collect it (e.g., collection technique, schedule, locations)? 

● Must you seek permission from others to collect data? From whom?  

● How will you address ethical issues (e.g., privacy, anonymity, reciprocity, justice)? 

● If your research involves human subjects, how will you obtain ethics approval for the project (e.g., 

submission to an IRB or alternate approval, such as from a Dean)?  

● Will you combine qualitative and quantitative data? (Demographic data are often used to add context to 

a qualitative study.)  

● Have you identified conceptual frameworks, rubrics, interview protocols, or surveys from prior research 

that can be adapted for your study?  

● How can you enhance the validity, reliability, and transferability of your results through use of outside 

experts, triangulation, or other means? 

 

Participants present their data collection plans to other group members and facilitators for comment. To end the 

session, we review the “constant comparative” process for content analysis (Reid & Marshall 2009, pp. 153-154), 

coding systems, and options for qualitative data analysis (QDA) software. 
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Session 4: Identify strategies for success  

 

During this session, we review strategies for presenting and publishing research results, including both academic 

and practitioner venues. In small groups, participants discuss the following prompts:   

● Do you plan to recruit research partners? What are the potential advantages and disadvantages of research 

partners?  

● What are 2-3 conferences where you might present your research and receive feedback from peers?  

● What are 3 journals, newsletters, or other venues where you might publish your research report?  

 

Facilitators and other participants offer suggestions regarding dissemination plans. To close this session, we 

review the research proposal outline, Appendix A, so expectations for the final group session are clear.  

 

Session 5: Presentation of Research Proposals  

 

During the final session, participants present their individual or team proposals and receive feedback from peers 

and facilitators. Participants then submit a refined research proposal to facilitators and receive private, written 

feedback.  

 

Results (Observe) 

 

We conducted this workshop four times from 2017 to 2021. Participants included 34 men and 26 women (60 

total). Recently, we surveyed participants to learn their thoughts about the workshop, their scholarly activity since 

the workshop, and any suggestions for improvement. About half of participants (28) responded. Some early 

participants are no longer associated with the host university and their contact information may be out of date. 

Nevertheless, a 46% response rate is within the norms for academic studies (Holtom et al, 2022).  

 

Of the respondents, 13 have published their research in peer-reviewed publications or currently have draft articles 

under review, and two more have made presentations at academic conferences, a first step toward dissemination. 

Their research projects reflect an array of applied topics such as reducing domestic violence, promoting digital 

tools among local businesses, increasing access to safe drinking water, and helping small farmers tap into the 

world market for quinoa. Results are similar for women and men. This gender parity is not surprising; compared 

to global averages, women play a significant role in political and social life in Bolivia (Salvatierra, 2019), and 

women are well-represented at all levels of faculty and administration at our university. Ideally, all participants 

would have completed presentations and publications since their workshop. This is not an ideal situation, however. 

Our faculty often perform two or three roles, a common challenge among scholars in developing countries. Several 

participants have had notable success. A participant from the first workshop (who performs multiple roles) has 

since published several articles and chairs a research committee of the Academy of International Business (AIB-

Latin America and the Caribbean). Another early participant has published three articles since the workshop, has 

working papers in progress, and co-chaired a research conference with participants from multiple Latin American 

countries and the United States. Several participants who were both part-time faculty and graduate students used 
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the workshop to initiate proposals for doctoral dissertations; their proposals were accepted and their research is 

ongoing. Finally, several participants from on-campus workshops returned for an online workshop because the 

interaction helps energize their scholarship. This reflects earlier findings on the benefits of social support and 

membership in a research culture (Reid & Marshall 2009; Khoo 2021; Bojko & Kowalczyk 2021). Like Khoo 

(2021) and Imad et al (2022), we find online sessions are effective for engaging faculty in research; results do not 

vary between on-campus and online workshops. In assessing outcomes, “qualitative and relational” measures are 

as important as numerical data (van der Rijst et al, 2022, 1). This is especially true when the goal is to promote a 

research culture, not merely to impart skills. The survey invited open-ended comments to assess outcomes from 

the perspective of participants. Here are representative, positive comments:  

● The workshop's content was innovative. 

● The workshop's content managed to update my research skills. 

● The workshop's content encouraged me to do more research and publications. 

 

Participants also offered suggestions for improvement, such as the following:  

● I suggest realizing the course in two parts, one to standardize the knowledge and the second part of 

prioritizing a field and a particular research with respective coaching.  

● I found many ways to apply but we need more coaching and monitoring. 

● Dig deeper into research. 

 

Discussion and Conclusions (Reflect) 

 

Based on research productivity, survey data, and participant comments, the condensed workshop is successful in 

helping faculty advance their research agenda. However, in our desire to limit time requirements to make the 

workshop accessible to diverse faculty who perform multiple roles, we may have underestimated the importance 

of sustained collaboration. To use Khoo’s typology, the original design was more effective in promoting the 

“economies” than the “ecologies” of research (2021, p. 8). Upon reflection, the requests for more sustained 

coaching and collaboration suggest that the value of increased support will mitigate any potential strain of 

increased time requirements, as will continued use of the online format.  

 

Thus, future workshops will have added sessions to support participants past the point of developing their research 

proposal. First, we plan to add two sessions where participants discuss findings from their literature reviews; this 

should help participants refine their analytical frameworks and research methodologies and make progress in their 

literature reviews. Another planned addition is a panel session with editors of academic and practitioner journals. 

Participants will “pitch” their proposals to editors and receive immediate feedback to help improve their projects. 

The interaction with editors should reinforce momentum to carry projects forward to publication. Together, the 

added sessions and interactions will provide more space for participants to organize and solidify their learning 

(Sweet et al, 2017) and develop “academic identities” as members of a research community of practice (Khoo 

2021, p. 8). As facilitators, we must commit to more extended engagement with participants, changing our role 

from “change agent” to “partners in arms” (Sheffield and Timmermans 2021, p. 117). In the spirit of action 

research, we will continue to assess outcomes and make adjustments as warranted to promote a collaborative 
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community of faculty researchers.  

 

Recommendations  

 

This workshop can be adapted for academic development in other regions. The pre-workshop, self-study materials 

apply universally, as do the exercises in Session 1 and the data collection strategies discussed in Session 3. In our 

workshops, the first two exercises for Session 2 involve developing research questions related to “real world” 

challenges in Bolivia. For workshops in other regions, different examples of well-defined, practical, local 

challenges may be substituted. The strategies for success, explored in Session 4, are broadly applicable to North 

and South America, though we cannot comment on their applicability to publishing in academic and practitioner 

journals in the Eastern hemisphere. We welcome queries from colleagues who want more information on the 

learning materials for the workshop, or who may wish to collaborate in future workshops. Please feel free to 

contact any author.  
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Appendix A: Create a Research Proposal 

 

(This proposal outline was used in the four workshops presented in this paper). 

 

1. What is your research question?  

 

2. Why is this research question important? Who will care about the results of this research?  

 

3. Will your research methodology be primarily guided by positivism or constructivism?  

 

4. What research model will guide this project?  

 

5. Will your research involve interaction with human subjects? If so, how will you obtain informed consent from 

them? How will you demonstrate respect for the autonomy of the subjects, safeguard anonymity of subjects, and 

demonstrate reciprocity?  

 

6. What types of data will you collect? Please be specific.  

 

7. How will you enhance the validity and transferability of the data and your results?  

8. Where can you present the results of this research? (Identify meetings, conferences, newsletters, journals, or 

other venues).  

 

9. Do you expect to conduct this research alone or with a partner? If you expect to have a partner, explain the 

benefit of having a partner.  

 

 




